Introduction
In Generations: The History of America's Future, 1584 to 2069 (1991 , Strauss and Howe articulated their concept of generations. They suggested that generations are cyclical and type repetitive. New generations can bring new attitudes, perceptions, and beliefs to college campuses. In Millennials Rising: The Next Great Generation (Howe & Strauss, 2000) , they introduced the Millennial generation.
Academic advisors aware of generational patterns and tendencies should be more effective when working with students than those who do not consider the unique aspects of each generation. The first wave of Millennials hit college campuses in the fall of 2000. These students will leave their mark on higher education and academic advising. In this article, I discuss the concept of generations, define the Millennial generation, and discuss the impact of Millennials on academic advising.
Generations Defined
In their 1991 book, Strauss and Howe introduced the idea of generations. They defined a generation as "a cohort-group whose length approximates the span of a phase of life and whose boundaries are fixed by peer personality" (p. 60). They further defined a peer personality as "a generational persona recognized and determined by (1) common age location; (2) common beliefs and behavior; and (3) perceived membership in a common generation" (p. 64). They viewed a generation as a group moving through time that is shaped by events of their lifetime. These defining events affect the behaviors, attitudes, and beliefs of the members of a generation. Strauss and Howe (1991) further described four distinct types (p. 35): idealist, reactive, civic, and adaptive. They also asserted that generations are cyclical; that is, the characteristics of each generation type are repeated in sequence.
In Generations, Strauss and Howe listed eight generations that would have been living in 1991: Missionary, Lost, GI, Silent, Boom, Thirteenth, and Millennial (Strauss & Howe, 1991, p. 36) . Several of these generations are currently involved in higher education and warrant further description. The GI generation (born between 1901 and 1924) has the oldest members still on campuses. While the majority of this generation has probably retired, some universities may have members of the GI generation among senior administrators and faculty members. Strauss and Howe described this generation as rational, heroic, and confident. The GI generation includes Rosie the Riveters, Walt Disney, and George Bush, Sr., and it was shaped by events such as the Great Depression and World War II.
The Silent generation (born between 1925 and 1942) includes such people as Shirley Temple, Gloria Steinem, and Dick Cheney. The Silents have been described as "withdrawn, cautious, unimaginative, indifferent, unadventurous" (Strauss & Howe, 1991, p. 279) and as taking cues from others. The Silents were born between the war-hero GIs and the fiery Boomers. They were shaped by efforts to live up to the heroics of the GI generation that came before them and the Boom awakening that took place during their adult lives.
Members of the Boom generation (born between 1943 and 1960) share the Kennedy assassination as a defining event. They came of age in the 1960s and most likely compose the majority of senior faculty and administration members at colleges. Described as smug, they were called hippies, and then yuppies. The Boom generation includes people such as Oprah Winfrey, Oliver North, and Al Gore.
The Thirteenth generation, or Generation X (born between 1961 and 1981), is still a major force on campuses. Strauss and Howe (1991) explained that Generation X is also called the Thirteenth generation because it is the 13th generation to know the American nation and flag. Many students and large numbers of relatively young faculty members and
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Sarah Keeling, University of South Carolina Aiken staff are from this generation. The shaping event shared by members of this generation is the Challenger explosion. They have been described as lost, cynical, and wasted, and include Tom Cruise, Tiger Woods, and Chelsea Clinton.
Most advisors have an understanding of college students based on their experiences with members of Generation X, so further discussion of the generation is warranted. Generation X has usually been described with negative terms. Members of Generation X are viewed as outrageous, yet elusive, with inferior minds and inferior educations. However, members of this generation view themselves differently. "They look upon themselves as pragmatic, quick, sharp-eyed, able to step outside themselves to understand the game of life as it really gets played" (Strauss & Howe, 1991, p. 320) .
The Millennial generation (born between 1982 and 2003) is characterized by Strauss and Howe (1991) as being protected, by both their parents and society, and because they are driven to improve the world around them, by their virtue. This generation is "possessed of rational minds, a positive attitude, and selfless team virtue" (Strauss & Howe, 1991, p. 342) . Their shaping event was the Columbine shootings.
Millennials Defined
In Millennials Rising: The Next Great Generation (2000), Howe and Strauss used the following words to describe Millennials: optimistic, cooperative team players, rule followers, and racially and ethnically diverse. According to Howe and Strauss (2000, p. 13) , "during the past decade, in sharp contrast to America's indifference to kids during the Gen-X childhood era, child issues have risen to the top of the nation's political agenda." During the early 1980s, Americans' focus shifted to children. The media, the government, and Boomer parents brought children to the forefront of national attention. This led to the Millennials becoming the most watchedover generation in history.
The Millennial generation has seven distinguishing traits: special, sheltered, confident, team oriented, achieving, pressured, and conventional. These traits make this generation unique and particularly different from Generation X: "13ers present, to the elder eyes, a splintered image of brassy sights, caustic sounds, and cool manner" (Strauss & Howe, 1991, p. 317) . So, while members of Generation X could be described as independent and survival oriented, Millennials may be described as sheltered and team oriented.
In an interview conducted by Lowery (2001, p. Schneider and Stevenson (1999) discussed misaligned ambitions: Millennial students have ambitions but no plans, or unrealistic plans, to achieve them. Schneider and Stevenson stated that these students, found among both sexes and regardless of race, "have limited knowledge about their chosen occupations, about educational requirements, or about future demand for these occupations. Without such information, their life plans are not realistic and are often ill formed" (p. 7).
Schneider and Stevenson gleaned much of their information from the Alfred P. Sloan Study of Youth and Social Development, a detailed, comprehensive, national study. According to the Sloan Study, 56.2% of the adolescents studied have misaligned ambitions, "expecting to obtain either more or less education than the average person who works in their desired occupation" (Schneider & Stevenson, p. 81) . McCalla-Wriggins (2000, p. 162) stated, "Many students entering colleges and universities do not come with carefully thought-out academic and career goals. Several studies have estimated that between twenty and fifty percent of students entering college are undecided about their academic major and career."
Standards
The Millennial generation has been highly exposed to a structured curriculum in their elementary and secondary schools. The curricula choices by educators may be a result of what Strauss and Howe labeled the "standards" movement. This movement arose out of the federal mandate for outcomes-based education.
Every state but Iowa now has (or is implementing) standardized testing-and in twentyseven states, these tests are linked to everything from grade promotion and graduation to school funding. By degrees, standardized testing is becoming just about the only measure of academic quality that really counts in many school systems. With the students' promotions (not to mention their own jobs) on the line, teachers are teaching to the tests and reallocating class time to help students with test-taking skills. (Howe & Strauss, 2000, p. 158) This focus on phonics, arithmetic, and behavioral teaching methods may or may not prepare these students for college.
In his article, Brownstein (2000, p. 48) shed some light upon the result of the standards movement to which the Millennials have been exposed. "Lucy E. Rollins, a professor of English at Clemson University and author of 20th Century Teen Culture by the Decades (Greenwood Press, 1999), says she has noticed that her recent students demand that 'everything be spelled out' in detail and have trouble thinking for themselves." Students arrive at colleges and universities lacking critical thinking and analytical skills.
Surveys confirm that Millennials don't mind a more structured curriculum, more order, more stress on basics. They prefer those subjects in which they, and the world, can measure their objective progress. They insist they admire their "hard" teachers at least as much as their "cool" ones. They say they like math and science more than the humanities and arts and much more than history-perhaps because the latter subjects lack clear-cut answers or come loaded with excessive ideological freight, or are just taught dully (to the test). (Howe & Strauss, p. 161, 2000) In her speech, New Horizons: Learning From the Past and Preparing For the Future, Gordon (1998, p. 8) quoted Richard Levin, the President of Yale as saying, "It's the generalized ability to think critically, to read carefully, to weigh arguments, and to solve problems that is most important in having a successful career." Gordon urged advisors to convince students of the value of these skills, which may be taught through courses or through extracurricular activities.
Pressure
Another characteristic that makes the Millennials unique is the amount of pressure they are under. "Not all generations can be described as pressured. To feel 'pressure,' youths must perceive that everything they want in life is critically dependent upon their own performance" (Howe & Strauss, 2000, p. 184) . Millennials are under pressure to get good grades, to excel in extracurricular activities, and to get into the right colleges.
This pressure on students may result in them becoming stressed or depressed, or it can cause them to engage in risky behaviors. Howe and Strauss (2000) reported that 70% of students worry about finding a good job. Reisberg (2000) stated that more students come to college feeling stressed and "overwhelmed by all I have to do." Risky behaviors such as binge drinking and gambling are still problems on campuses and do not seem to be improving.
A controversial study by the National Institute on Alcohol Abuse and Alcoholism reported that approximately 40% of college students are binge drinkers. Although the reported definition of binge did not include elements of body mass or time periods, "a number of consequences of intoxication-including death, injury, assault, unprotected sex, drunken driving, vandalism, suicide, and academic problems" were cited (Morgan, 2002, p. 4) .
Parental Involvement
During the childhood period of Generation X, Americans put issues such as feminism and divorce before children's issues, but parents of Millennials have shifted the focus to create "an era in which every political figure has had to swear by family values to have the slightest chance of public approval" (Howe & Strauss, 2000, p. 123) . In addition, the Millennial generation has a high regard for adults, especially their own parents. In 1995, Time conducted a survey of 12-to 14-yearolds. The respondents were asked, "Of all the people you know or know about, who do you look up to the most?" Seventy-nine percent said that they looked up to their parents, and 13% looked up to athletes. The American family has become a focus of national life (Howe & Strauss, 2000) . Parents of Millennials are taking part in every aspect of their children's educations, including that received in college.
According to Brownstein (2000, p. 39) , whose article discussed Millennials Rising, "the Millennials' college experience will be marked by parents who give new meaning to the word 'overprotective.'" They will push for higher standards in colleges, a trend established when Millennials were in elementary and secondary schools, and one can expect to see an increase in competency testing and a decrease in remedial classes. Competition to get into colleges will grow, and more will complain about rejections and perceived unfairness in admissions' processes. In addition, students utilizing college-selection counselors and private tutors will have the competitive edge for admission.
Increased Diversity and Ethnicity
"The number of racial and ethnic groups accessing higher education has grown dramatically. In 1996, minorities constituted 25.2 percent of total enrollments, compared to 17.9 percent in 1986" (Upcraft & Stephens, 2000, p. 74) . Howe and Strauss (2000) projected that the number of Millennials may eventually be over 100 million. This includes both native-born Millennials and immigrants. "To date, only 2.4 million Millennials, or 3.5 percent of the entire generation, are themselves immigrants. But some 14 million Millennials are the children of immigrants, mostly Gen Xers" (Howe & Strauss, 2000, p. 83) .
While these Millennial children of immigrant parents will face challenges, such as no health insurance, living below the poverty level, and poor housing conditions, they also have some advantages that native Millennials may not have. According to Howe and Strauss (2000) , children of immigrants may enjoy a stable family life, role models dedicated to a hard work ethic, and high achievement aspirations. "Among Millennials, Latinos of all backgrounds are the largest minority group (16 percent), followed by blacks (14 percent)-making this the first U.S. generation in history in which blacks are no longer the largest of all racial and ethnic minorities" (Howe & Strauss, 2000, p. 86) .
Millennial students have special traits that separate them from previous generations. They have gone through school under the standards movement and they have highly involved parents. Advisors will be able to work with Millennial students more effectively if they are aware of these traits and are aware of some of the impacts Millennials will cause on college campuses.
Impact on Academic Advising
The Millennial generation will first graduate from college in 2004. The affect of their presence is being felt across colleges and universities. The Millennial generation's unique characteristics will challenge advisors to stay abreast of changing dynamics among their students. If an advisor is ready for these challenges they will be able to serve their students better.
Expectations
Advisors must acquire a full understanding of a student's outlook about their education and their future plans to be sure they are aligned. Advisors need to be realistic with their students and will need to ask tough questions that students do not always like to be asked. Schein and Laff (1997, 44-45) Guiding students to find the answers to the difficult questions will help them align their ambitions and set realistic expectations. When advising students on career choices, Gore (2002) recommended combining interest inventories with current information on career theory and research. Gore also suggested that students should be targeted with career development programming in which the decision-making process is presented and concepts, such as career barriers, are introduced. Millennials may have clear career goals, but they may be unsure how to attain their goals. Career counselors will need to work closely with students to ensure that they are on the path that will lead them to the desired career.
Standards
Advisors who work with undeclared/undecided/open students may be particularly challenged by the Millennial generation, as these students may want a major chosen for them rather than by them. If their parents have not already pushed them into a major (or even if they have selected for them) these students may have a difficult time reaching a decision. They may lack the necessary critical-thinking and decision-making skills; they may be overwhelmed by the choices available; or they may be unmotivated to act upon an unmeasurable objective.
Because Millennial students are accustomed to being spoon fed information, they may expect a prescriptive advising style. In a prescriptive advising relationship, the advisor is an authority over the student.
The advisor prescribes what the student will do or what classes he or she will take. Most advisors prefer a developmental advising relationship through which the student learns to share the responsibility of decision making (Frost, 2000) . In developmental advising, advisors should "talk with advisees about the educational goals, and related values, of the curriculum" (Hemwall & Trachte, 1999, p. 8) .
Despite the student's initial preferences, the advisor can utilize developmental advising approaches. Advisors may need to spend extra time with undeclared Millennial students to guide them through the decision-making process. They may need to help Millennial students assess their own personal goals and interests. Advisors need to ensure that the student is aware of all the available majors (Stark, 2002) . Creating a handout that lists all available majors, contact information for department personnel, and the degrees available through a major is an easy tool to employ. Also, advisors should encourage students to be knowledgeable about the job market and to get career counseling. Stark (2000) suggested that first-year courses be designed specifically for undeclared students. Instructors of these courses could focus not only on self-discovery but also on establishing positive relationships and creating group support. According to Stark's (2000, p. 12) vision, "Rather than focus on the outcome, the actual decision-making process would be emphasized to the students."
Advisors may want to familiarize themselves with Holland's theory of vocational personalities and environments in which Holland postulated that personality is expressed through vocation. Also understanding Chickering and Reisser's seven vectors of development may help advisors work with undecided students. Evans, Forney, and Guido-DiBrito (1998) discussed these theories in Student Development in College: Theory, Research, and Practice.
Pressure
Advisors must know how to handle students who may be exhibiting warning signs of being under too much pressure. McCalla-Wriggins (2000) stated the importance of referral skills. Advisors may refer students to other offices, such as a counseling center or a health center, or to print, video, or electronic resources that they may find helpful. "It is equally important for both one-to-one and group advisors to be familiar with all of the resources of the institution and to make appropriate referrals when necessary" (King, 2000, p. 235) .
Not only should advisors be able to refer students to a counselor or counseling center, but according to Upcraft, Gardner, and Associates (1989) , counseling services should be integrated with relevant personnel and programs. They stated that these services should be incorporated into orientation and interwoven throughout the freshman-year experience. Upcraft et al. also suggested that counselors should work closely with faculty members, residential life staff, student activities staff, and those in academic units to impact all aspects of student life. Cooperative efforts will be especially helpful to the Millennial student who is comfortable with such intensive attention.
Parental Involvement
To handle increased parental involvement, The Rochester Institute of Technology has created an Office of Parental Relations (Brownstein, 2000) . Now more than ever, parents are demanding more and are holding schools accountable for the services they provide. Early in 2002, parents of an MIT student filed a $27 million wrongful-death lawsuit against the school because their daughter committed suicide (Sharpe, 2002) . This case brings into focus the adverse affects of some types of parental demands.
Advising is not immune for excessive parental expectations and involvement. Advisors should expect to see more parents come with their student to advising appointments and to orientation. Advising offices will also get more phone calls from parents demanding information about their child. As a result, policy makers may choose to be proactive in communicating with parents. For example, staff at Georgia Southwestern State University sends out a newsletter to parents that informs them of campus events and of important dates, such as registration (Jones & Purvis, 2002 ). This newsletter helps parents feel more informed and connected to their student's school and life.
Advising offices will also need to be fully aware of the Family Educational Rights and Privacy Act (FERPA), also known as the Buckley Amendment. FERPA guarantees parents and students 18 years or older access to the student's educational records and to protect the student's right to privacy by limiting the transferability of such records.
Regardless of their age or their state of dependence on their parents, all students enrolled or formerly enrolled in postsecondary institutions have rights under FERPA (34 C.F.R. §99.5). However, if students are dependents for federal income tax purposes, they cannot prevent their parents from seeing their education records ( §99.3 (1)(a)(8)) (Kaplin & Lee, 1997, p. 144) Students may be asked to sign waivers so that advisors may share information with parents. However, many offices do not offer student waivers and have policies so that information is shared with a parent only when the student is present. Whichever method is chosen, administrators must develop a written policy and all staff must follow it. Policy makers may want to install an Office of Parental Relations or create a position for a parental advocate. The parental advocate could be the key liaison between the school and parents, regardless of the nature of communication.
Increased Diversity and Ethnicity
Creamer (2000) suggested that racial and ethnic development models may help advisors deal with certain student populations. Academic advisors should try to familiarize themselves with some of these models. Advisor-relevant theories include the Cross model of psychological nigrescence, which explains the transformation of an identity "from one of non-Afrocentrism to Afrocentrism to multiculturalism" (Evans et al., 1998, p. 74) . Others listed by Evans et al. (1998) include Helm's white identity development model and Phinney's model of ethnic identity development.
Office staffs should also reflect the racial diversity of the students on their campus. Daller, Creamer, and Creamer (1997, p. 31) stated, "Some researchers have suggested that students of color prefer working with advisors who share their ethnicity." While this is not always possible, training office staff to be competent multicultural communicators can help ensure that a diverse environment is promoted. According to Cornett-DeVito and Reeves (1999) , empathy has been identified as a key skill in effective intercultural communication. Advisors should also illustrate "behavior flexibility toward students from different cultures . . . . In addition to competent advisor-advisee role negotiation and basic rapport building, advisors need to expand their knowledge of other cultural groups" (Cornett-DeVito & Reeves, 1999, pp. 38-39) .
Advisors need to encourage students to increase their own multicultural awareness. Cornett-DeVito and Reeves (1999) listed four ways that advisors can help students enrich students' multicultural literacy:
1. Encourage students to include culturally rich courses, such as cultural anthropology or foreign language, in their long-term plans. 2. Share information with students regarding clubs and organizations that promote cultural differences or diversity. 3. Help students increase intercultural experiences by arranging domestic or foreign internships that expose the student to a different culture. 4. Inform advisees of study abroad opportunities.
Conclusion
As a group, Millennials are unlike any other youth generation in living memory. They are more numerous, more affluent, better educated, and more ethnically diverse. More important, they are beginning to manifest a wide array of positive social habits that older Americans no longer associate with youth, including a new focus on teamwork, achievement, modesty, and good conduct. Only a few years from now, this can-do youth revolution will overwhelm the cynics and pessimists. Over the next decade, the Millennial generation will entirely recast the image of youth from downbeat and alienated to upbeat and engaged-with potentially seismic consequences for America. (Howe & Strauss, 2000, p. 4) Millennials will have a profound impact on higher education. Most of these impacts will be positive. However, to effectively handle the challenges that Millennial students will bring with them, college staff must be innovative.
Advisors will also need to be creative and be aware of generational shifts and trends. To work with parents, they need to be understanding and flexible, and to serve racially diverse students, they need to be empathetic. Advisors will need to help students develop realistic expectations. They must strive to understand how members of a unique generation develop, think, and feel. The Millennial generation is here; advisors had better be ready.
